REFHRFEHTFR TN -85
JACET Kyushu-Okinawa Chapter

5529 [E XEHIFERE
The 29" Annual Chapter Conference

(BB BT DB D EE)

“Collaborative Enterprise in Language Education”

HEg: 201747 H 8 A (1) 9:40-17:40

I =1 T UNE S S (e R VI G Sl St
IR TR EAAE R PE 1-1

Tel: (0985) 58-7238 Gii K Hig KAL)

E-mail: miyazaki.jacet@gmail.com

Tl RFPEGEHB T TUN - PP

" HIRERH
B



A=A
ZfF (Registration HEFIERM IF F—) 9:10 — 12:00
%3 (Opening Ceremony L107) 9:40 — 10:00

BAFIS: JII E B (JACET JuM - RIS FEVE B0 41 K57)
B RES A Ff= (JACET JuN - /B35 8 I Re)
PR BE & (BWKFEREFE - EPEEr L ¥ —E)

WF5E%3K 1 (Presentation 1) 10:10 — 11:50

20 773832, 10 705852 (20 min. Presentation & 10 min. Q&A)
- (B) gegkxs52, (J) HARGED¥5 ((E) for English Presentation; (J) for Japanese Presentation)

F1E (IF L101) 1 752 JF e (BREKRT) 2&3 64 EK BIE UK
1. 10:10—10:40  (E)

A Cross-cultural Awareness Course for Nursing Students
Naoko Kawakita (Miyazaki Prefectural Nursing University)
Joel Hensley (Miyazaki Prefectural Nursing University)
2.10:45-11:15 (E)
Comparative Analysis of Lexical Bundles in Korean and Japanese Learners’ Argumentative Writing

Daechyeon Nam (Ulsan National Institute of Science and Technology, Korea)

3.11:20—11:50  (E)

Eftects of FFI with CF Through Flipped Learning on Learners’ Accuracy in English Language Use

Hee-jeong Hwang (Jungwon University, Korea)

2= (1F L105) 1&2 # o NU SRR Gk GRiERT)

1%
3 AR SR Tk (BREKT)

el

1.10:10—10:40 (E)
ESP as Collaboration Between Students and Teachers: A Case Study from Medicine
Michael Guest (University of Miyazaki)
2.10:45—-11:15 (E)
Teachers’ Collaboration and Situated Meanings of English Education Policy in the Japanese High
School Context
Sunao Fukunaga (Kyushu Institute of Technology)



3.11:220—-11:50 (E)

“Collaboration” in the Language Classroom: Resolving the Possible Misunderstandings
Yoshitaka Kato (Chubu University)

E3E QF L205) 1&2 wl: B R ek 3 mla: fik St QEIuNmERy)

1. 10:10—10:40  (E)
The Impact of Study Abroad Program on College Students’ Self-efficacy in English Speaking
Nagisa Miyauchi (Kumamoto Prefectural Yatsushiro Senior High School)
2.10:45—11:15 (E)
Examining the Effects of Reducing Language Anxiety Among University EFL Learners Through
EMI: Focusing on Both Instructor’s Intervention and Learners’ Response Using English

Mai Kuramoto (Kagoshima University)
3. 11:220—-11:50  (J)

REFANHFRELDHOEHN T 2B 2 ThHIR A
KR BRI (CAETUINTISLREE)

BRAS: (Display) BEFHERMB 1FH—L 10:00 — 16:30
B (Lunch Break) 11:50 — 12:40
KRS E (Business Meeting 1F L107) 12:40 — 13:20
1. FRREH
2. AEBEE
3. THEhHRE
4. ZDfth,
F2e% 3K 11 (Presentation II) 13:30 - 14:35
0 43783, 10 23'E 5EIe 72 (20 min. Presentation & 10 min. Q&A)

(E) HREDFESR (J ) B ARGEDH 3 ((E) for English Presentation; (J) for Japanese Presentation)

FT1E (IF L101) 1&2 @5 g f&— (EuNmiseR)
1. 13:30—14:00  (J)
AR AT EEHRE A E AL T4 RNy I BT o T R E O FE R
HH 5L (RIRF RN K —AR LMK



2. 14:05 -
A

1435 ()
5 S pe Y=Y

EF

Rk AN RREBUE FE L

F2%E (1F L105)

1. 13:30 - 14:00

(E)

1&2 7% HF By (ER

Y AXEDBERIZDONT
N T AR

LB RE

o SR )

The Impact of Pair Pronunciation Practice on TOEIC® Listening Scores: A Study of Japanese

University Students in EFL Setting

Aya Yamasaki (Kanazawa Institute of Technology)

2. 14:05 — 14:35 (J)
'fﬁﬁﬁ = an ﬁ*n)hﬁ*

'-U
\
nlm

H.FHzEE (Plenary Lecture

1F L107)

Shota Hayashi (Kanazawa Institute of Technology)
HAGERTU— 7D
A it (5

(/A NES)

) 14:45 -16:05

RN B (BEREBKRT)

ZHPBOEFEHE —ANEAN, ahbabz 57—
M 52 O RS)
RKEVVHRYT L (Symposium 1F  L107) () 16:15-17:35
[EREHE BT D@ I8
TI—T g —H— XKUY AR AR EeR (CEIRRT)
NEYAR: KB E— OUNPEZERT)
PNEYAR: K — BF (LT V7 RKEERT)

Earrsr—Ho—:

A& (Closing Ceremony 1F L107)

IR B (RIRR)

17:35-17:40

BRES: Aot i CUNEZERT)

BBl (Party)

e ME RE

€27 ) BN PN e

18:00-19:30

CIREyNEZ D)
(Tel. 0985-58-0612)



fiFFE5 3 T (PresentationI) 25 1 = (L101) 1. 10:10—10:40 (E)

A Cross-cultural Awareness Course for Nursing Students
Naoko Kawakita (Miyazaki Prefectural Nursing University)
Joel Hensley (Miyazaki Prefectural Nursing University)

naoko@mpu.ac.jp

This presentation will report on findings based on data collected in the evaluation of a
second-year course at a nursing university aimed at understanding lifestyles and values from
the perspective of guest speakers from different cultures. The course, implemented
collaboratively by the presenters, centered around a series of lectures given by 6 invited
guests, each from a different culture. The goal of the course was to help prepare nursing
students for the possibility of engaging in intercultural communication, as well as caring for
patients from other cultures. Implemented in a series of repeated cycles conducted in small
groups, the course involved students doing preparatory background research on the guests’
cultures; listening to the lectures, which included Q&A sessions; and preparing and
presenting a small-group review and report to be shared with the class. Evaluative data were
collected quantitatively, by means of a survey in learners’ first language, and qualitatively, by
means of a final paper written by learners at the end of the course. Results including learners’
attitudes toward the course and intercultural communication, as well as the extent to which
learners were able to grasp cultural information relevant to the “life process”, related to
nursing, will be reported, and suggestions for future implementation and research will be

discussed.

Keywords: cross-cultural awareness, English for nursing, life process, intercultural

communication, collaboration
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Comparative Analysis of Lexical Bundles in Korean and Japanese
Learners’ Argumentative Writing
Daehyeon Nam (Ulsan National Institute of Science and Technology, Korea)

dnam@unist.ac.kr

As the development of corpus linguistic analysis advances, lexical bundles, recurrent word
sequences, have been recognized as crucial indicators of academic prose and conversation
register. The current study investigates lexical bundle structures distributed in Korean and
Japanese university students’ argumentative essays. 200,000-word corpora contributed by
Korean and Japanese essays were built and four-word lexical bundles were automatically
extracted. The lexical bundle types and tokens were categorized for each corpus: NP-based,
PP-based, VP-based (copula be + NP / Adjective P; VP with active verb; anticipatory it + VP /
Adjective P; Passive verb; that-clause; personal pronoun + lexical verb; pronoun/NP + copula
be), and other lexical bundles. Then, a series of chi-square tests was conducted to attest the
lexical bundle type and token differences between the corpora. The tests confirmed that
there were no significant differences in the distribution of the lexical bundle types, suggesting
that both learner groups use similar lexical bundle patterns with similar frequencies. However,
it is also found that the Korean students use the lexical bundle tokens widely in academic
prose. Conversely, the Japanese students use the lexical bundles in conversation. The
discussion of first personal pronouns uses in Japanese students’ argumentative writing also
confirms that these learners use the first person pronoun lexical bundles more frequently than
the Korean students. Overuse and underuse of certain lexical items are one of the important
research topics in L2 corpus analysis. The results of current study, therefore, can be used to
characterize L2 learner English writing with different L1 backgrounds. Implications of the

findings and future research suggestions are discussed.

Biodata:

Daehyeon Nam, Ph.D. is Assistant Professor at Ulsan National Institute of Science and
Technology (UNIST), S. Korea. At UNIST, he teaches English for Science and Technology,
English for Business, and English Technical Writing. His research interests include corpus
linguistics, EAP/ESP writing analysis using corpora. Professor Nam can be reached at
dnam(@unist.ac.kr
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Effects of FFI with CF Through Flipped Learning on Learners’ Accuracy
in English Language Use

Hee-jeong Hwang (Jungwon University, Korea)

Although considerable attention in L2 acquisition has been drawn to the implementation of
FFI (Form-Focused Instruction) with CF (Corrective Feedback), there is little empirical
research about its effects through flipped learning, referred as the reversed instruction in
which students preview instruction in the form of video lectures before coming to class and
engage in classroom activities such as problem-solving, face-to-face discussion, and group
projects. This study was undertaken in the English Writing section of a college English
Communication course based on CLT (Communicative Language Teaching) approach. An
animated movie, Zootopia, was selected through a student survey. From the script of the
movie, the passive, conditionals, and relative clauses were extracted and used as target
features for the study. Two groups were formed as participants: one group received explicit
FFI along with oral CF and the other was given explicit FFI with written CF. Before coming
to class, all groups were asked to watch the movie along with English subtitles and lectures
about the target features with metalinguistic explanation uploaded on the e-learning website
of the school. They were also given learning materials including a vocabulary list, an
introduction of main characters, the movie script, and comprehension questions beforehand.
While completing in-class tasks such as writing summaries and reviews of the movie and
psychological analysis of major characters, writing a sequel to the movie, and describing
captured scenes, the oral CF group was provided with error correction feedback orally and the
written CF group with written corrective feedback on their errors. Results indicated that the
written CF group performed better than the oral CF group and both groups were satisfied with
the flipped learning process during the period of the experiment. The study sheds light on the
implications of how to effectively teach in technology-incorporated flipped classroom

learning contexts.

Biodata:

Heejeong Hwang is an assistant professor at Jungwon University in Korea. Her research
interests center on L2 writing, corrective feedback, and washback effects. Her current fields
of research funded by the National Research Foundation of Korea include noticing and
processing of L2 input and form-focused instruction. She has been involved in facilitating the
development and management of debate classes for in-service secondary school English

teachers.
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ESP as Collaboration Between Students and Teachers:

A Case Study from Medicine
Michael Guest (University of Miyazaki)

mikeguestS9@yahoo.ca

Although the term ‘collaboration’ is usually associated with teamwork involving fellow
researchers and practitioners, the teaching of English for Specific Purposes (ESP) requires
constant collaboration between students and teachers. Students are the providers of
content, while English teachers — who are often not specialists in the academic field in
question — are providers of linguistic forms. But which linguistic forms are best suited to
developing a fruitful ESP curriculum? This presentation introduces a classroom case
study from the field of medicine, in which the teacher/researcher emphasized the situated
speech event of clinical case presentations as a prototypical feature of the medical English
genre. It will be demonstrated that within the teaching and practicing of such situated
speech events learners can become more aware of how register impacts generic specific
speech events and how the discourse patterns are typically organized. Most importantly, it
will be argued that adapting student-generated content to teacher-generated prototypical
synopses can foster learners’ holistic cognitive abilities to process data for communicative
purposes, even in their mother tongue. Although the examples presented will be taken
from the field of medicine, the core collaborative principles involved can be applied to
any ESP field or genre.

Keywords: ESP, Classroom methodology, Collaborative Practice, Course Design

Biodata:

Michael Guest is Associate Professor of English in the Faculty of Medicine at the University
of Miyazaki, where he has worked for 20 years. The author of 4 books, over 60 academic
papers, former columnist for the Daily Yomiuri newspaper, and a popular blogger on ELT
matters, Guest has presented on over 200 occasions in over 20 countries, mostly on ESP, Oral
English, Testing, Lexical Studies, and Syllabus Design. He is currently working on a

commissioned book focusing on Conference English for Young Academics.



fFFE 53 T (PresentationI) %5 2 =2 (L105) 2. 10:45—11:15 (E)

Teachers’ Collaboration and Situated Meanings of English Education
Policy in the Japanese High School Context
Sunao Fukunaga (Kyushu Institute of Technology)
fukunaga@]ltc.kyutech.ac.jp

This ethnographic study examined Japan’s high school English education policy, the
Course of Study enacted in April 2013, from July 2012 through June 2015, offering a rich
account of the implementation process in a school district within a highly centralized
education system such as Japan’s. Although recent studies on language policy emphasize
the importance of teacher agency (Johnson, 2007), this study argues the local habitus of a
school district as “a structured and structuring structure,” rather than individual agency,
(Bourdieu, 1984, p. 170) powerfully mediates the new policy. The local habitus has a

structure and a history that strongly influences teachers’ classroom practice.

Theoretically guided by Tollefson’s critical approach to language policy (2006. 2012), the
concept of intersubjectivity is used to understand the ways in which local English teachers
interpreted and appropriated the new policy in a given context. Methodically, the
Historical-Structural (Tollefson, 1991) approach provides a bird-eye view of how the new
policy permeates through Japan’s multilayered education system. Ethnography of
language policy (Johnson, 2009, 2013) provides a close-up view of how a local school
district implemented the policy. A qualitative data set including field notes, in-depth
interviews, class observations, and official and local documents is analyzed and

thematically coded.

Central to the argument is the situated meanings of English education policy have been
shaped by the context of Japan’s public education, where the Ministry of Education, the
municipal Board of Education, and school districts have a strong and hierarchical
relationship. The study aims to address how to better accommodate local factors as the

meso-level of the local context.

Keywords: English education, Policy Implementation, High School

Biodata:

Sunao Fukunaga is Associate Professor at Kyushu Institute of Technology in Fukuoka, Japan.
Her research interests include language policy, language teacher education and identity with
qualitative research approach. She has been involved in the development of an FD program

for English Medium Instruction.
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“Collaboration” in the Language Classroom: Resolving the Possible
Misunderstandings
Yoshitaka Kato (Chubu University)

kato44taka@isc.chubu.ac.jp

This paper discusses the possible misunderstandings related to “collaboration” in the
language classroom. Reviewing the findings of previous studies, the paper clarifies confusion
surrounding (1) definitions of collaboration and its synonyms, (2) the effects of collaboration
on the second/foreign language (L2) development, and (3) collaboration as a subject of

research.

The discussion begins by offering a clear definition of several confusing terms: interaction,
cooperation, collaboration, cooperative learning, and collaborative learning. For example,
although “collaboration” may be understood in the same manner as “cooperation,” a tendency
to use these terms interchangeably has obscured the nature of the respective interaction each

term describes.

The next section clarifies the effects of collaboration. Although some may view any style of
interaction as a positive factor in language learning, interaction does not always necessarily
lead to L2 learning opportunities, as suggested by social loafing theory. This section, drawing
on a model of dyadic interaction (e.g., Storch, 2002), confirms the fact that there are certain

specific patterns of interaction that are likely to contribute to L2 development.

The last section provides a response to the pessimistic view of collaboration as an area too
complicated to constitute the subject of research. While it is true that classroom interaction
has a complex and dynamic nature, this paper insists that research into analytical approaches
to interaction could be categorized into three areas: tasks, peer dynamics, and pedagogical
interventions. The framework proposed in this paper could therefore be useful in future

studies on collaboration in the language classroom.
Keywords: collaboration, cooperation, interaction, misunderstandings

Biodata:

Yoshitaka Kato is Lecturer in the Faculty of General Education at Chubu University. He
teaches English for Academic Purposes (EAP) classes by utilizing various small group
activities. His research interests include classroom research, cooperative and collaborative

language learning, and task-based language education.
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The Impact of Study Abroad Program on College Students’ Self-efficacy in

English Speaking

Nagisa Miyauchi (Kumamoto Prefectural Yatsushiro Senior High School)

nagypacific3333@yahoo.co.jp

The purpose of this study is to investigate how English-speaking self-efficacies of Japanese
university students (N = 17) changed through participation in the language training pro-gram
for three weeks in the U.S.A. The result of paired-sample t-test and correlation analyses
demonstrated that the program produced a significant difference. First of all, the gain in
out-of-class self-efficacy was larger than that in in-class self-efficacy. This may be because
out-of-class self-efficacy was drawn out of the participants’ authentic experiences abroad,
which boosted their self-efficacy in real communication. Secondly, the correlation between
in-class and out-of-class self-efficacies was stronger on post-survey than on pre-survey. This
might confirm that by accumulating hands-on experiences in the L2 community, the students’
confidence in the in-class environment led to that in the out-of-class environment. Lastly, the
correlations between the gains in in-class/out-of-class self-efficacies and Bandura’s (1997)
four sources of self-efficacy information demonstrated that the gain in out-of-class
self-efficacy correlated significantly with both mastery experiences and emotional states, but
not with vicarious experiences and verbal persuasion. The gain in in-class self-efficacy
correlated positively with mastery experiences and emotional states, too, but these relations
turned out to be nonsignificant. These results may prove that mastery experiences and
emotional states had stronger influence on forming the students’ self-efficacy than vicarious
experiences and verbal persuasion. Considering the results of this study, future implications

on how to enhance learners’ speaking self-efficacies are discussed.

Keywords: Speaking self-efficacy, Study-abroad program, Four sources of self-efficacy

information
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Examining the Effects of Reducing Language Anxiety Among University
EFL Learners Through EMI: Focusing on Both Instructor’s Intervention

and Learners’ Response Using English

Mai Kuramoto (Kagoshima University)

m-kuramoto@gm.kagoshima-u.ac.jp

Expectations for a “Global Outlook” through reform of English education in Japan encourage
non-native (NN) English teachers to teach through EMI (English as a medium of instruction).
This methodology is still new and a challenge for both NN English teachers and EFL learners
due to lack of experience. Therefore, this may lead to language anxiety for the learners and

interrupt their comprehension process.

This presentation will describe to what extent and how language anxiety was reduced among
the EFL learners throughout the 15-class courses, by comparing the results from a survey
taken before and after the instructor’s EMI classes. The participants for this research are
first-year Japanese students from various faculties of a national university. This presentation

will be discussed in accordance with the following research objectives:

1) Examining the effect of the instructor’s intervention (i.e., the use of visual aid materials,
the adjustment of speed in English speaking, the use of English instruction in class)
using English to reduce EFL learners’ anxiety so as to understand the instructor’s EMI
classes.

2) Examining the shift of EFL learners’ self-perception using English in response to the
instructor (i.e., questioning, giving opinions, requesting, understanding) as well as with
listening practices (i.e., understanding peer learners’ discussions and the instructor’s

guidance).
Keywords: EMI, reducing learner’s anxiety, instructor intervention, self-perception
Biodata:

Mai Kuramoto is a full-time lecturer at Kagoshima University. Her research interests include

second language acquisition, EMI, and CLIL.
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The Impact of Pair Pronunciation Practice on TOEIC® Listening Scores: A
Study of Japanese University Students in EFL Setting
Aya Yamasaki (Kanazawa Institute of Technology)
Shota Hayashi (Kanazawa Institute of Technology)
ayamasaki@neptune.kanazawa-it.ac.jp

shayashi@neptune.kanazawa-it.ac.jp

In today’s global age, where people from different cultural and linguistic backgrounds
frequently use English to communicate, speaking and listening skills are more important than
ever for English language learners. However, lack of pronunciation awareness in English
makes it difficult for Japanese learners to comprehend, because native speakers talk in natural
speed. One possible solution to this problem is to provide phonological awareness by:
showing how native speakers say English in chunks, having students read aloud, and giving
individual corrective feedback on their pronunciation. Previous research has proven that
pronunciation practice individually improves TOEIC® listening scores by about 10%
(Nakagawa, Daito, & Hayashi, 2015). However, little is known about whether pronunciation
practice when done in pairs, which would be more involved and interactive, lead to better test
scores than the individual models. This study investigates the impact of pair pronunciation on
Japanese students’ score of TOEIC® listening test. The control group of 57 worked
individually while the experimental group of 60 used a dialogue in pairs. This study includes
TOEIC® (pretest and posttest) and a survey that asked participants whether or not
pronunciation practice helped improve their listening skills. The results indicate that the
experimental group’s post listening score improved statistically compared to the controlled
group. Finally, this study provides ideas for pair pronunciation practice in a college TOEIC®

preparation course.

Keywords: Pair Pronunciation Practice, Listening, TOEIC®
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Shuichi Ozono is Associate Professor at the Language Education and Research Center,
Kyushu Sangyo University. He has a Ph.D. from the Joint Graduate School in Science of
School Education, Hyogo University of Teacher Education. His current research interests
include improving learner’s reading skills, e-learning, and grammar items.
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Maiko Berger has a BA from Oita University and MEd from the University of Exeter. She
has been teaching general English at APU since 2007. Her research interests include study
abroad, extensive reading, language teacher education and autonomous learning.

Email: maiko@apu.ac.jp
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